
An effective way of interna-
tionalizing a campus and a 
curriculum and establishing 
global connections and good 
will is to host international 
scholars and research scien-
tists.  Through their scholar-
ship, teaching, public en-
gagement, and outreach, 
they create a significant pres-
ence by generating energy 
and enthusiasm, in addition 
to disseminating knowledge, 
initiating collaborative re-
search, and giving advice. 

At Monmouth University, we 
have been fortunate to host 
scholars and researcher from 
Ecuador, Russia, Peru, Lat-
via, Israel, Palestine, Bangla-
desh, Indonesia, China, 
Egypt, former Yugoslavia, 
Argentina, Mexico, Spain, 
Mali, Italy, and India.  Since 
2007, we have had 21  inter-
national scholars, including 
4 Fulbrighters, and 3 Ph.D. 
candidates who did part their 
research on campus.   

Hosting an international 
scholar or research is a seri-
ous responsibility.  Heartfelt 
thanks are extended to the 
Provost, school deans,      
associate deans, department 
chairs, and faculty members 
who have proposed the 
names and supported       
international scholars and        
researchers while they are at 

Monmouth and to the Inter-
national Scholar Committee,  
which is chaired by the     
Director of the Institute for 
Global Understanding.   

A few departments have 
hosted international schol-
ars, including the Depart-
ment of Computer Science 
and Software Engineering 
(CS&SE) and the Depart-
ment of Political Science and 
Sociology.  The latter hosted 
Dr. Mario Toscano of the 
University of Pisa in spring 
2012 and Dr. Aditi Dey-
Sharma of Sri Shikshayatan 
College in fall 2013.  In this 
issue of Global Matters, we 
present two articles, with 
each written by one of them, 
which begin on page 2 and 
page 3, respectively.  We will 
be highlighting international 
scholars in CS&SE as well as 
others in future issues. 

Dr. Toscano writes of the 
sense of community preva-
lent at Monmouth.  He     
indicates the importance of 
the strong relationships be-
tween students and profes-
sors as well as between the 
governance structure and 
staff.  He finds the educa-
tional process to be unique 
and supportive of individuals 
expressing themselves.  Dr. 
DeySharma explains the  
decline of the dominant   

party system in India and 
how this is impacting the 
quality of democracy there.   

13th Annual Global 
Understanding       
Convention 

The  Institute for Global   
Understanding at Monmouth 
University’s 13th Annual 
Global Understanding     
Convention will be held on 
April 7-11, 2013.  The theme 
will be “Towards Global 
Equality: Education, Dignity, 
and Prosperity.” Faculty,  
students, administrators, 
staff, and members of the 
larger community are       
encouraged to submit       
proposals and participate in 
this important convention.  

  

Inauguration of  

President Paul R. Brown 
April 10, 2014 

 
CONGRATULATIONS! 

The mission of the 
Institute for Global 
Understanding (IGU)  

is to promote awareness 
of issues and challenges 
of our dynamic, interde-
pendent world. 

Through academic pro-
grams, field experiences, 
service learning, and en-
gagement in local and 
global communities, IGU 
fulfills Monmouth Uni-
versity’s broad mission of 
promoting global under-
standing, diversity, and 
leadership. 
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1. A “Real” Experience 

My time at Monmouth   
University has been a real 
and important experience.  
A “real” experience is one 
that provides a good        
opportunity for new 
thoughts or chances to        
rethink old ideas and revise 
old impressions. 

It is rather easy, from an 
external viewpoint, to real-
ize that there are many   
differences between the  
academic system in Europe 
(Italy) and the prevailing 
one in the U.S.  

But the “meaning” is not 
easy at all to comprehend.  
It deals with the cultural 
elements within the system 
and with the outcomes of 
their applications within the 
social context. 

This is also the reason why a 
“real” experience has to be 
interpreted beyond the first 
impact.  In addition, there is 
a further difficulty: to     
convey the personal ideas 
and “feelings” in the proper 
way.  I shall try. 

2. Differences 

The differences between the 
American academic system 
and the Italian one are in 
the first place organiza-
tional, but we have to leave 
this aside for now if we do 
not want to run the risk that 
the organizational level is 
ipso facto an explanation.  

Many American universities 
are located on campuses.  

Generally speaking, looking 
also at universities located 
in cities, like the old univer-
sities (e.g., Columbia,   
Fordham, New York Univer-
sity, University of Chicago, 
Boston University, Boston 
College, Harvard, Yale), we 
can admire the magnifi-
cence of their settings and 
services.  If we have much 
older universities like in 
Italy, we do not have the 
same relevant “investments” 
in the university system.  
The campus is not the 
“normal” scheme in Italy, 
where the university is not 
only found in the city, but 
also is an important part of 
the city.  The advantages of 
the campus are, neverthe-
less, well known, and the 
“new” universities prefer 
this model, such as the uni-
versities of Salerno or 
Calabria.  The trend is to set 
up campuses; Milano Bi-
cocca is a recent example.  

The campus is in itself a 
university city, where the 
division of social and spatial 
labor has found a special-
ized and unifying expres-
sion.  A good example is 
‘our’ Monmouth University.  
On a campus, student life is 
almost totally developed.  
Student needs are planned 
and satisfied, and somewhat 
diversified and improved.  
Students are offered all they 
need for their “professional” 
and non-professional learn-
ing, as well as for their 
working time and free time.  
They can spend days and 

nights on campus.  

The external world          
penetrates campus life 
through family input, mass 
media, relationships with 
campus mates, professors, 
friendly visiting persons, 
individual reflections, and 
the frequent recalling of the 
“examples.”  The campus 
atmosphere is normally 
calm and quiet, and the 
“tensions” are filtered by the 
conviction of a personal itin-
erary that asks for regularity 
and facilities in the goal-
reaching process.  A clear 
radical connection exists 
between the subject and the 
structure.  The organization 
is strongly focused, the 
teaching class strongly    
oriented, and the student 
strongly motivated.  

The deep unity of the pro-
ject gets good results in any 
circumstance and forms the 
‘character’ of the whole   
institution.  There are no 
vacuums or delays.  The 
contingent vacuum is 
quickly filled up, and any 
delay requires immediate 
solutions.   

The “responsibilities” are 
inner responsibilities; and 
there are no possibilities to 
deliver them to other organ-
isms, as happens in Italy, 
when the State, the Govern-
ment, the Society, and other 
“abstract” bodies are        
invoked.   

 

Continued on page 4  

AMERICAN LECTURING  
 
Dr. Mario Aldo Toscano 
Department of Political and Social Science 
University of Pisa, Italy 
Visiting International Scholar, Spring 2012 
Monmouth University 
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Indian political parties and 
the party system have been 
shaped by the pluralism, 
cultural diversity of our 
country, the legacies of the 
nationalist movement, the 
contrasting styles of party 
leadership, competing and 
often clashing ideological 
perspective, and the charac-
ter of the political institu-
tions created after inde-
pendence.  

The first two decades      
following independence, the 
Indian party system was 
characterized by the pre-
dominance of the Indian 
National Congress, hence it 
was described as the “one 
dominant party system.”  
The Congress, with about 45 
percent of popular votes 
and about 70 percent of Lok 
Sabha seats, was able not 
only to provide stable gov-
ernment but also dominate 
the political landscape.  The 
Congress was the only    
genuinely all-India party 
not merely in terms of its 
geographic distribution but 
in terms of its capacity to 
appeal to virtually all      
sections of society as well.  
By almost any criterion — 
social, economic, territorial, 
demographic — the        
Congress support base was 
most heterogeneous and 
differentiated compared to 

any other political party in 
India. 

The political landscape 
changed after the Fourth 
General Elections in 1967.  
The Congress at the center 
lost almost 80 seats and 
was reduced to a 54 percent 
majority in the Lok Sabha.  
The Party also failed to win 
majorities in 8 states.  The 
stranglehold of the Con-
gress had finally been bro-
ken.  It had been argued 
that the minimal political 
consensus that the Congress 
had embodied so long to 
enable it to remain domi-
nant had eroded signifi-
cantly. Factionalism within  
Congress, rise of regional 
aspirations, politically    
mobilized cleavages, and 
proliferation of language 
and caste-based parties 
were indicative of this     
erosion. Moreover, anti-
Congress alliances emerged, 
representing a consolida-
tion of the non-Congress 
space at the state level.  

The 1970s and 80s decades 
were of ferment in the party 
system with no clear char-
acterization attributable to 
the party system.  Electoral 
verdicts since the 1970s had 
pointed towards a sure de-
parture from the “one-
dominant party system.”   

By the 1990s, the movement 
was clearly away from the 
“dominance” pattern to a 
competitive region-based 
multi-party system leading 
to gradual federalization of 
the party system.  The   
transition to this new party 
system was due to three 
major changes that had  
taken place since the 1980s: 

a. Ideological reformulation 
by the major national      
political parties, i.e.,      
Congress, BJP, Left. 

b. Realignments among 
parties both at the national 
and state levels.  

c. Changes in the regional 
and social bases of parties.  

The decline of the one-party 
dominance and the      
emergence of a large     
number of regional parties 
that ensure vigorously    
contested elections have 
impacted the quality of   
democracy in  India.  It has 
been observed that these 
developments have had  
positive effects on political 
competition,  thereby repre-
senting political empower-
ment of historically margin-
alized groups that reflect 
favorably on the vibrancy of 
political entrepreneurship.  

 

Continued on page 8 

                                 
DECLINE OF THE DOMINANT PARTY SYSTEM:  

IMPACT ON THE QUALITY OF DEMOCRACY IN 
INDIA 

Dr. Aditi DeySharma 
Principal, Shri Shikshayatan College, India 
Visiting International Scholar, Fall 2013  
Monmouth University 
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Vague subjects denounce a 
diverting attitude.  The uni-
versity  

world is within the campus, 
and the campus contains 
entirely that world.  One 
could think that there is a 
big gap between the little 
world of the campus and the 
larger world: there is a gap, 
but the campus is open to 
the families and campus life 
becomes part of the experi-
ence of the family.  As far as 
the larger world, there are 
so many initiatives that 
bring the external world 
into the campus and stimu-
late common reflection.  The 
problem is perhaps the pre-
vailing attitude, which virtu-
ally does not feed a “real” 
interest in the world of oth-
ers, giving a version essen-
tially related to the “general” 
American ideology.  In this 
sense, on the one hand, it 
follows the most popular 
inclination of the audience 
and, on the other hand, 
gives further elements to re-
enforce it.  Therefore, the 
“American complex” is all 
the time at work.  This inner 
focus is the source of good 
and bad ideas and practices. 

3. The Value of Knowl-
edge 

The “process” does not af-
fect the value of knowledge, 
which is very high and gen-
erally appreciated. It is im-
portant in the American 
stratification scale and it is 
very well located in the 
“market.” Coming from 
abroad, one could be 
“surprised” because of the 
broad interests (e.g., finan-
cial, economic, social, envi-
ronmental, territorial) that 

are connected to the high 
educational private and 
public institutions in the 
States.  The market is fun-
damental: it affirms or re-
futes the value.  It is base 
and representative, and we 
must say that the market is 
not out of the general, infor-
mal, and strong under-
ground force, which is, in a 
word, Trust, synonymous 
with community consensus. 
Major chances of a better 
life are convincingly linked 
to the universities.  The du-
ration of this kind of reality 
and atmosphere recalls the 
entire “liberal” perspective. 

Nothing of these dynamics 
could exist if the educational 
subsystem was not identi-
fied with a special and rele-
vant agency for the general 
“productivity” of the system 
and with an effective dimen-
sion of the integration.  
However, this does not 
mean that everyone likes 
this state of things.  The 
point is that students do 
agree in virtue of the fact 
that they could get, in due 
circumstances, some advan-
tage for themselves or for a 
member of one’s family 
from the “right” mastering 
of the process. 

4. Shows and Represen-
tations  

Inside the universities the 
search for “consensus” is 
continuous and generalized.  
Any occasion is good for this 
purpose.  The campus is a 
community, or is considered 
to be a community.  The 
relationship between teach-
ers and students is a strong, 
as well as the relationship 
between the governance 

structure and the staff, and 
between the governance 
structure and the teachers 
and students.  In other 
words, the entire university 
organization is involved in 
some sort of univocal feeling 
devoted to improving the 
ésprit de corps and to a 
complexity of good practices 
intended to strengthen the 
university community.  This 
is the basic reason that leads 
to frequent “domestic” 
meetings where subjective 
merits are warmly acknowl-
edged, with numerous little 
awards and various forms of 
public appreciation.  There 
are no big financial values 
involved, but the symbolic 
aspects are high.  Specific 
phrases, mottos, images, 
photos, and so on are on 
display on the walls of the 
buildings fostering the 
ésprit de corps noted above, 
and stressing the winning 
representation of the insti-
tution to which one  proudly 
belongs.  There is every-
where a persuasive atmos-
phere that accompanies a 
professor, student, or em-
ployee. 

Here something very special 
and “American” arises: the 
popular and constant incli-
nation toward the show, i.e., 
the “spectacularization” of 
all the initiatives.  In this 
sense, the show is wanted, 
accepted, celebrated, and 
even required by the audi-
ence, who finds elements of 
inner communication, some 
sort of satisfaction and, if 
possible, amusement and 
joy.  On these occasions, the 
average  person with a role 
in the institution receives 

Continued on page 6 
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Dr. Rekha Datta in center, Dr. Nancy Mezey on left,  
with MU students and staff at the United Nations 

Celebrating UNAI’s 3rd Anniversary  
By Ms. Gabrielle N. Gunter ‘14 
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On November 18, 2013, 
Monmouth University stu-
dents and faculty traveled 
to the United Nations to 
celebrate the 3rd “Birthday” 
of the United Nations Aca-
demic Impact (UNAI) pro-
gram along with several 
other partner institutions.  
The topic of discussion fo-
cused on how youth can 
create change in the world.  
Monmouth, along with sev-
eral other institutions, had 
the privilege of speaking on 
the youth-led panel about 
how Monmouth students 
and our institution as a 
whole works every day to-
ward empowering youth to 
be the change that this 
world needs.  The Institute 
for Global Understanding 
(IGU) has played a key role 
in not only facilitating pro-
grams that help the com-
munities that directly sur-
round Monmouth Univer-
sity, but also in linking 
those communities and 
Monmouth students to the 
world abroad.   

As a Monmouth student 
and someone intimately 
connected with several IGU 
programs, such as Project 

BAM, I really enjoyed hear-
ing how other institutions 
work to meet the UNAI 
principles.  I was also ex-
cited and proud to learn of 
the growth in membership 
the UNAI program has 
seen over the course of 
three years.  Education is 
truly the “greatest equal-
izer” of society, and every-
one regardless of age, sex, 
class, gender, or religion 
should not only have access 
to it, but also work with 
others to protect it for the 
good of everyone.  Together 
we’ve accomplished so 
much in three years.  I can’t 
wait to see where the next 
three years take us.  

Editor’s Note: The trip  
to the United Nations was 
led by Dr. Rekha Datta and  
Dr. Nancy Mezey of the 
Department of Political 
Science and Sociology, 
which co-sponsored the 
trip, along with the Political 
Science Club, Sociology 
Club, and IGU. 

UNAI’s 10 Principles 
 
1. A commitment to the princi-
ples inherent in the United 

Nations Charter as values that 
education seeks to promote 
and help fulfill; 
2. A commitment to human 
rights, among them freedom 
of inquiry, opinion, and 
speech; 
3. A commitment to educa-
tional opportunity for all peo-
ple regardless of gender, race, 
religion, or ethnicity; 
4. A commitment to the op-
portunity for every interested 
individual to acquire the skills 
and knowledge necessary for 
the pursuit of higher educa-
tion; 
5. A commitment to building 
capacity in higher education 
systems across the world; 
6. A commitment to encourag-
ing global citizenship through 
education; 
7. A commitment to advancing 
peace and conflict resolution 
through education; 
8. A commitment to address-
ing issues of poverty through 
education; 
9. A commitment to promot-
ing sustainability through edu-
cation; 
10. A commitment to promot-
ing inter-cultural dialogue and 
understanding, and the 
“unlearning” of intolerance, 
through education. 
 
Congratulations UNAI! 
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a fragment of glory and 
from the background 
moves with special    
pleasure towards the   
foreground, expressing 
the issues he or she likes 
more, within the frame-
work of his or her human 
experience in the elected 
field. 

The point is that it is not a 
show, but a witness to 
truth.  It is an expression 
of concrete experiences 
and realities.  There is also 
something very subtle: the 
acknowledgement of    
personal contributions 
arises from the private 
and becomes public by 
means of the show, which 
is not actually a show.  
The “show,” anyway, be-
comes public and makes 
claims for its public. 

From another viewpoint, 
the individual solitude and 
even the existential drama 
are moderated in this   
special transition to      
collective consideration. 

5. Teaching  

The teaching method is 
mainly devoted to learn-
ing, assigning to it the first 
importance.  Here we have 
the most evident practice 
of the “pragmatic model in 
social sciences.”  Students 
acquire, in the American 
version, an adequate level 
of application capability, 
to avoid the theoretical 
discussion that sometimes 
diverts the notions from 
their destination.  Thus, 
the connection between 
theory and practice is   
often summarized in 
“examples,” i.e., in special 
and meaningful experi-
ences generally valid.  The 

whole scale between     
hypothesis and outcomes 
is not given to the          
students as further     
problems to be solved, but 
as a convincing display of 
the completeness of the 
intellectual program   
leading from the           
principles to the cases. 

What is said above is not 
obvious because there is a 
substantial need of inner 
connection of systemic 
dimensions in the whole 
process.  In other words, 
the consensus on the for-
mative process must be 
high, so that there are no 
serious obstacles in the 
transmission of the       
interpretative blocks from 
the teacher to the student.  
It is clear that the risk of 
stabilizing the 
“traditional” materials is 
rather consistent;         
nevertheless, it can be 
lowered with the help of 
the continuous feedback          
contemplated in the entire 
process. 

The average level of  
learning of the students is 
good, with two qualifica-
tions.  First, the critical 
attitude can be conven-
iently exercised by only a 
few of the more competent      
students.  Second, if the 
learning package lacks 
some elements, the man-
aging capability of the  
student can be damaged. 

The “general” orientation 
is given and, on that,  
competence is built up 
and improved.  One can 
say that the “competence   
cycle” proceeds from    
inside, i.e., from the  
teacher to the student, to 

the “discipline” outside to 
the “system,” with each 
passage reinforcing the 
other. 

Another point to be      
discussed is the interna-
tional perspective of the 
study – besides the spe-
cific and “professional” 
subjects – which seems to 
be rather contingent and 
random.  To look outside 
the frontiers is not a habit, 
but an occasion, which can 
be fully and well organ-
ized, and remains a special 
event of the process.  It is 
not a durable dimension, 
i.e., a “normal” way of 
thinking. 

The way of thinking is, on 
the contrary, self-
centered.  This is a result 
either of the old American 
tradition of “introversion” 
or of the “cultural”        
imprinting of education, 
as interpreted above.  The 
structural consensus on 
the specific elaboration 
model calls for some    
closures, which are       
difficult to overcome with-
out arguing the whole set 
of the intellectual aspects.  
In this sense, “American 
pragmatism” is successful 
on the level of facts and 
less “suitable” on the level 
of ideas.  Here are, also, 
the impressions of some 
disconnections” (and 
sometimes “alienation”) 
between the European 
attitude and the American 
one that Europeans feel 
during their academic  
experience in the United 
States. 

                                          
Continued on page 8 
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Provost Thomas S. Pearson, 
on behalf of Monmouth 
University and its Institute 
for Global Understanding 
(IGU), and Ms. Moleen Ma-
dziva, on behalf of the Ma-
cheke Sustainability  Project 
(MSP), signed a Memoran-
dum of Understanding on 
November 19, 2013.  This 
memorandum provides fac-
ulty and others with the op-
portunity to   participate in 
a sustainable community 
development project that 
will aid the  people of Ma-
cheke,         Zimbabwe.   

Macheke is a small faming 
community that was formed 
during the colonial period 

because of its rich agricul-
tural soils.  The current 
need is to change this    
community from a state of 
poverty to one where it is 
thriving with dignity.  The       
approach that is followed is 
holistic in nature, focusing 
on health, agriculture,     
education/IT, and renew-
able resources.  

Ms. Madziva, who founded 
MSP, was born in Zimbabwe  
and raised in the village 
community of Macheke.  
She has a Master’s degree in 
Software Engineering from 
Monmouth University, and 
she is completing her Ph.D. 
in Sustainable  Education at 

Prescott College in Arizona. 

The MOU would not have 
been possible without the 
assistance, perseverance, 
and patience of a lot of   
people in IGU, Office of 
General Counsel, Office of 
the    Provost, and Office for 
Global Initiatives.  

For information on MSP or 
how you can participate, 
please contact Dr. Susan 
Gupta, Associate Professor 
in Marketing and Interna-
tional Business, Leon Hess 
School of Business at        
732 571 3639 or              
sgupta@monmouth.edu. 

REACHING OUT TO MACHEKE, ZIMBABWE:  
MOU SIGNED BETWEEN MU AND THE MACHEKE SUSTAINABILITY PROJECT 
 
By Saliba Sarsar 
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6. Conclusion 

In conclusion, the educa-
tional process reveals its 
uniqueness.  It emphasizes 
the nature of an individual 
who has all the internal re-
sources useful to express 
oneself and pass, based on 
the classic Aristotelian view, 
from potentiality to the act.  
It does this by shaping one’s 
capabilities from an ener-
getic background, giving a 
normative profile to the per-
sonality and to the world, 
acquiring its skills to man-
age one’s existence and com-
pete within the society, 
“navigating” amongst chal-
lenges and constructing 
one’s destiny.  

Here stands the deep rela-
tionship between education 
and integration, and the 
connection between the di-
versity and unity in the so-
called “melting pot,” which 
is not a rhetorical item, but a 
“real dimension of reality.”  
One could be astonished 
observing the amount of 
varieties found in the differ-
ent American political and 
social situations and, at the 
same time, be surprised in 
realizing that they do not 
affect the American Creed.  

University life is part of gen-
eral life and the subsystem 
claims for the “system” with 
a continuity that is typical.  
In the United States, there is 
a special connection be-
tween public and private 
universities, with a rather 
homogeneous philosophy; in 

Italy (and in Europe), uni-
versities are mainly public!  
Amongst the contents of the 
American experience, there 
is the theoretical-practical 
need that the categories of 
private and public have to be 
revised and eventually     
updated.  

 

Democracy in India... 

Continued from page 3 

The post-1990 period has 
also seen an increase in    
political participation, as 
measured by voter turnout 
by the lower caste and    
classes, women, and rural 
voters.  Local government 
institutions, known as    
Panchayati Raj, have in-
creased participation by  
allowing people to run their 
own lives.  These institu-
tions also have a significant 
number of seats and elected 
positions reserved for the 
historically marginalized, 
ensuring access to power 
across the board.  

The fragmentation of the 
party system from Congress 
dominance to multi-party 
coalition governments in 
India has, however, not led 
to significant instability and 
has not undermined the ba-
sic power-sharing character 
of the system.  This has 
helped to consolidate de-
mocracy.  While the institu-
tional mechanism through 
which power-sharing occurs 
has changed from a grand 
coalitional party to diverse 

multi-party coalitions, 
power-sharing in India's 
heterogeneous polity con-
tinues as does an inclusive 
conception of the state.  
According to eminent In-
dian political scientist Yo-
gendra Yadav, accommo-
dative politics remains the 
norm in the Indian political 
system and it has been able 
to absorb the pressures for 
increased political partici-
pation that has grown since 
the 1990s.  

 

Editor’s Note:   

Special thanks are ex-
tended to Dr. Mario To-
scano and Dr. Aditi Dey-
Sharma for their contribu-
tions.  Similarly, we are 
grateful to Dr. Vincenzo 
Mele of the University of 
Pisa, formerly of Mon-
mouth University, for rec-
ommending and  coordi-
nating the visit of Dr. 
Mario Toscano, and to Dr. 
Rekha Datta of the Depart-
ment  of Political Science 
and Sociology and Found-
ing Director of IGU for  
recommending and        
coordinating the visit of  
Dr. Aditi DeySharma.    
Faculty interested in host-
ing international scholars 
and researchers  are wel-
come to contact Dr. Saliba   
Sarsar at  732 571 4474 or 
sarsar@monmouth.edu. 

   

American Lecturing …  
continued from page 6 
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Newsletter Editor: 

Dr. Saliba Sarsar 

 
Institute for Global 

Understanding 
Bey Hall, Room 127 
Ph.: 732-923-4666 
Fax: 732-923-4668 

 

 

 

Project BAM (Big Brothers and Big Sisters, Asbury Park High School, and Mon-
mouth University) is a dynamic mentorship program that is undertaken by the Insti-
tute of Global Understanding (IGU).  It involves the community and promotes learn-
ing, understanding, and leadership. 

Below are photos of Monmouth University mentors and mentees from Asbury Park 
High School drawing images and writing their favorite interfaith quotations on t-
shirts that each of them will be giving to someone who is making a difference in 

Check us out on the 
Web! 

 
www.monmouth.edu/IGU 

 

www.facebook.com/MU.IGU?
fref=ts 
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